CONTINUITY AND CHANGES IN TSANGAYA /MADRASA SYSTEM OF EDUCATION IN AFRICA: THE GREATEST CHALLENGE OF YOUTH EMANCIPATION OF 21ST CENTURY

INTRODUCTION
RCE Kano was established with core values of reducing illiteracy, alleviating poverty, mitigating environmental degradation and balancing sustainable production and consumption. All these were intended to be done through Education for sustainable development within which the Quranic schools system is found the one important instrument.

This because of its acceptability bythe society, pervasiveness and its role, status and strategic position in the society.
The Quranic school sytem have undergone many changes in terms of modus operandi in the last thirty years which calls for attention and possible to the former methods of operations while believing that they can respond to the need of the society and students, provided that are given the necessary human and technical resources.
 Though,the Quranic Schools are deeply rooted  in the psyche of muslims society as reflected in their numbers and participation, in Nigeria, they represent a combination of tradition and religion, probably modelled by history, culture, and environment.
Education is meant to be an instrument and vehicle for development and sustainable livelihood in any society or country. It is that which bridge the past and the future while shaping the present.
While schooling it self is a dominant mechanism for determining adult status. No long is the person’s fate determined only by his or her diligence as adult in the society. No longer is it determined by the affluence or influence of his or her family. Now as has always been but which greater degree, child future fate depends at least in part on the effort made and success achieved in school.
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Schools are supposed to be where context in which children development and learning are shaped and tsangaya/madrasa system is not supposed to be an exception. But unfortunately it has gradually and systematically become a shadow of its former self. The quality has suffered and the standard has gone really down to the extent of eroding the purpose it purpose of origin and invention. There is no universal model of education for sustainable development: each country has to define its own priorities and actions. The goals, emphases and processes must, therefore, be locally defined to meet the local environment, social and economic conditions in culturally appropriate ways. Education for sustainable development is equally relevant and critical for both developed and developing countries. The underlying values which ESD must promote are the following

►Respect for dignity and human rights of all People throughout the world, and a commitment to social and economic justice for all.

►respect for human rights of future generations and a commitment to intergenerational responsibility.

►respect and care for the greater community of life in all its diversity, which involves the protection and restoration of the earth ecosystem.
►respect for the cultural diversity and commitment to build locally and globally and culture of tolerance non-violence and peace.

[image: image2.jpg]



The tsangaya /Madrasa system is short of providing the fore mentioned as it is practiced today. This a system where parents send away their children to school away from them most entrusted in the hand of a Mallam (Teacher).

This practice is as old as Islam it self in this part of the globe. Though it continued up to the present time, there are significant changes in the modus operandi which retrogressively affects the system, the students, their sustainably hood and the future of the societies involved. The quality of education delivered in this type of schools is in systematic decay and the standard has reached near zero level. 
Efforts have been made in the past at different times and by different governments to provide redress but always met ultimate frustration. Perhaps because something were not done aright or some institutions and stake holders not involved or even some things were not put on the right place at the right time or some vital factors and institution were bypassed or ignored.

The project intends to connect the past with the present and try to provide solutions to the Tsangaya/Madrasa system in the future and for sustainable and quality education and livelihood of the students, teachers and the society. Half of the world population is under 20 years old and 90% of all young people live in developing countries, perhaps that is why this practice affects only the young. Youth is a critical stakeholder in the global economy and will be the main actor and motor for change in the near future. Thus the energy, motivation and creativity of youth are essential assets to stimulating change.
THE CORE OF THE PROJECT

►To study models of Quranic schools existing in the area under survey within the country.

►To examine SWOC of these schools as educational institutions with an important role to play in universalizing basic education.

►To examine the main areas of modernization regarding the Quranic schools with a view to meeting the requirement of the communities they serve.

►To Compare the Quranic systems in the past to the present and predict its future.

►To find and fashioned a Quranic school model which will maintain the primary function of learning of the Quran and provide sustainable livelihood for the pupils.
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THE ORIGIN OF TSANGAYA/MADRASA SCHOOLS

HISTORICAL BACKGROUND

In the 9th century Islam came to West Africa through the trans-Sahara trade and Arabic script were introduced and because knowledge in Islam is a most, the knowledge of the Qur’an becomes the primary knowledge needed for practices of the religion. It became an important religious practice of the religion. As an important religious requirement the Quranic schools were developed. These schools concentrated on the teaching and memorization of the Quran, some were little more than a gathering places beneath a tree while others have as many as one thousand students and occupying a large building.
If traditional is the most practiced, then Tsangaya /Madrasa is the traditional system of education that is peculiar to Muslims in Africa. It is a system whereby parent sends away their child or children in search for religious knowledge. The child or children as the case may be is entrusted to a teacher (Mallam). It was originally done because at advent of Islam there was scarcity of teachers of the religion and they are sparsely located.
Efforts to modernize and develop the Q.S have taken various forms and generated many models of such schools in the country and others, the institutions itself remains unchanged; the efforts in this regard had more and everything to do with giving an authentic Islamic character to the modernization process.
These processes of Q.S modernization must best come from within the Q.S itself. At this juncture, the government has to come in  order to guide the process, supervise and make policies that will provide smooth sailing to the process
ALMAJIRANCI IN THE PAST
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IN the past the father of the pupil visit the school a least once in a year. The teacher receives gifts including money from parents. The teachers do not relay on anybody for their sustenance even though there may not be a definite occupation, farming was part of their lives. Because of the respect the society had for the teachers a farmland was always allocated to the teacher.  The students were responsible for the farm from planting to harvesting. Mondays to Wednesdays were reserved for the teacher’s farm at least three hours daily after lessons while Thursdays and Fridays for the students’ farms. And for thus students that can be allocated any farmland for various reasons, they resort to shoe shining/polishing, head cap knitting, pedicuring and nail cutting. 

Begging in thus days was absurd and distasted at least by pupils above ten years (those that can work and earn a living) As such there was dignity and respect for the system, the students and the teachers alike, that was largely because of their strive for self reliance and  to a lesser extent spiritual believes.
ALMAJIRANCI AT PRESENT
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At present all the factors that attract respect for the system and the stake holders are eroded. The parents no longer care to visit their wards at the schools impact in most case they cannot tell the where about of the teacher and the students despite the improvement in communications to day. The schools are concentrate in the cities now instead of villages where the atmospheric is quite and conducive for learning  The teacher depend hundred percent on the system for sustenance. They have farmland and no occupation. In some schools, the pupils even pay for accommodation per week or month and some remit to the teacher periodically. How a student does that is his business and default attracts punishment of varying magnitude. 

Parent do not visit their wards and keep traces of their movements provide for them sustenance.

Today their parent can’t tell the where about of their children, they do not visit them throughout them study period. (Explain the consequenses, how it affects the learning etc.)
Another problem is the age group, that made most pupils in Madras schools today  are below twelve years old, this bring into questions child rights and the future of this country. (Is this a change compared to before? Any explanation to this development? And explain that the problem is the child having to live away from the parents and under such poor circumstances as is the state in today’s Madras schools in Nigeria [not the fact that the child goes to school]).
They do not have places to sleep so they sleep in the open (mentioned above)
They do not have lavatories so they attend the call of nature in the open. (Any reason to why not even Madras schools have lavatories?)
Most of them today are being used by the politicians as political tugs. (Explain. What does it mean that the children are used? You mean sexually abused?)
Most ended up in the street or as bar attendants and in brothel. (How big share or % of the children does this cover? I mean, most children who are sent to a Madras school can’t end up in bars or brothels?? If that was the case how could any parent send their child off?? This would obviously be horrible even if it referred to 0.5% of the pupils – so no need to say that it is “most” if that is not the case.)
In case of sickness they have no where to get medication, and if eventually one dies, he may be buried in the absence of his parent. (Did there use to be some medical care? Or was it easier solved in the days when the schools were in the pupils and closer to the parents?)
This system do not yield the required results as must are bedevilled with problems that impedes development. 
Why the system is still sustained (seems to be a good question… Do you have any suggestions for answer?) Or are the points below part of the answer?
Poverty: To some it is the best way to runaway from their responsibilities as parent as they have to may children to carter for. 
Rigidity and Conservatism: To others any change from the present system is an abuse of the system and may not produce result.
Laziness: Both parents and teachers do not want to leave up to their respective responsibilities  (why? Is laziness a bottom line cause and reason? Or does it come from something else? This argument would play right into the hand of any racist who would say “Nigerians are lazy!” so I would say that what might seem like collective laziness is probably caused something different. I don’t know – but say lack of societal structure, weak governance from the top to the bottom, weak institutions from the top (government) down through all societal structures to the very fundamental “institution”, namely the family. I don’t know the rate of alcoholism or use of other drugs, like chat, among the muslim population in Nigeria – but that for sure has a big role in for instance many East African countries. So – why don’t parents want to live up to their responsibilities? Is it both the mother and father? And how common a problem is it?)
Illiteracy: To some, if it is not done the way it was (you mean Madras schools?) it is simply buying into the western conspiracy and may eventually destroy the religion. (So this is a reason for not sending the child to regular public schools, but instead to Madras schools. But why would it be an argument not to visit their children or care for them if the parents are so concerned to give them the “right” kind of Muslim traditional education?)
Selfishness: On the part of the parent, it some times sending away the child of the women that is divorced and his present woman doesn’t want to take care of the child. The teachers see this system as money making venture by subjecting the pupil to hard labour and providing chief labour for local farmers and other projects that require labour and physical strength.  
Lack of legislation and control: In most states, there is no legislation on almajiranchi and the control, if there is, is left in the hands of individuals. (would also probably go as corruption. And what does the law actually say? Is there any way to appeal to the municipality/county officers who are in charge?)
Trading under the shadow of religion: The system is largely out of control because, very few people dare criticise it, simple because it is associated with Islam.  (Could the governmental agencies do a job here?)
What was done in the past?
Seminars to the Mallams (you mean to educate them?)
Provision of shades to the schools/students

Provision of first aid boxes to the schools

What is suppose to be done

1-Involve both parents and the teachers in sensitization discourse: Since the schools are inclined to religion, the sensitization may begin with the  spectrum of question such as “what is the responsibilities of parents over their children” and “when a child is became independent of his parents in Islam”. Another question may be is the almajiranchi as it is practiced to day in conformity with Islamic education system?
2-Involve the village and hamlet heads in sanitizing, reorienting and discouraging the practice. If the role and influence of the traditional institutions is recognised and respected in every national, international programme, projects and policy implementation, this is when and where their role and influence are needed most. Traditional leaders and institution were used include and not limited to Introduction of western education, hookworm eradication, leprosy eradication, introduction of democracy, polio eradication. (this you need to spell out a bit. Not mix the traditional leaders and hook worms… ( I guess what you want to say though and it is a very important point to make. And traditional leaders can probably be a really important group here, as they could have the mandate to both instruct parents and the teachers.) 
 3-Provide laws that discourage the practice. Here we can rise the age of the child to be sent to Quranic School to be 12. Limit the boundary within which a mallam can move away from the pupils’ parent. Authenticate the level of education of the mallams and keep traces of their where about at any point in time. 
 4-Provide an alternative means of acquiring Islamic knowledge. The north is not the only region with Muslims. Muslims are found in the west and the middle belt yet they operate different a different and more decent system of acquiring Islamic knowledge. Research can be done and adaptation be made. Similarly even within the north, a kind of system known as Islamiyya system is prevalent and in the making in recent years. A middle system or integration of the two can be modelled. (sounds good)
5-Jointly tackles the problem by all the states governments involved. (how to get the governments involved? I agree it is key and important (for funding and for fulfilling the law) but it may be a challenge still…)
6-Seek the intervention of organization and government that are willing to help

7-Create partnership with educational and Islamic organization.

8-Emphasis should be shifted from conserving the system to provision of   sustainable livelihood of the students and their rights to live sustainably like others with a different school modus operandi

9-Teachers and schools should be censured, accredited, registered at local government levels. (points 6-9 are good and make sense)
10-No teacher should be allowed to cross over to another local government or state without a prior knowledge of the host area state or local government as the case may be. (why is this? Not obvious to someone from the outside.)
A standard should be set by the state governments on who should be a Quranic teacher qualified to teach and have a school of his own (so the schools are “private” and run by a specific teacher? This was not clear from before. They are not connected to a specific mosque for instance?)
Schools should be registered and accredited. 
The perpetual mistakes against the Almajiri system

1-The schools are left under the care of private citizens.
2-The schools are de-linked quranic school system (what is the difference between the quranic school system and the Madars schools?) with general educational system. No curriculum, no times table no class rooms.
3-Because of the modus oparandi girl-child are deprived of quranic knowledge. (do most girls though get to go to public schools, unlike their brothers? Or are they deprived of all education – not just the quranic?)
4- The Almajiranchi system has no position in national education or even states plan and no where do they stand in relation to the national development plan.

5-Parent should be told/taught the teaching of Islam on parental care and parents’ responsibility on their children.(is there a functioning parental care programme in Nigeria, for new parents for instance?)
6- Attempts are made “individually not collectively”. Individual states efforts are not enough because the case is not an isolated one. (how can you involve the states and make them cooperate. Might it be easier to start with a pilot-state and learn from there, and then bring to other states? Or have pilot areas in several states and then share the knowledge and upscale it?)
7- There is no uniformity in approach
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